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Abstract- Teachers’ work over the last
decade has been made increasingly
accountable but also more controlled and
restricted. More recently, the damaging
effect of this oppressive framework has been
recognized and a number of measures
suggest a return to more teacher autonomy
and professional competency. Teacher
learning is an unceasing process and is a
supra sensible reality. Teachers need to find
creative ways to teach the language and
increase the student’s motivation to learn
the language and to eventually appreciate
the language. Teachers should develop a
mutual relationship with their learners”.
For this, the teachers need to understand the
students  who are  from  different
backgrounds, have different interests, future
goals , aims for English learning and, most
importantly, different personalities. Once
they understand them better, teachers are
able to apply specific teaching and
communicating strategies tailored to each
student, thereby creating a trusting
relationship between a teacher and student.
Once the vrelationship develops, the
classroom will become comfortable and
enjoyable enough for students to learn
positively from the teacher without any
hesitation. This will be discussed further
below in relation to the role of teaching
assistants.
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Introduction

Teacher’s specialized knowledge

But what of the specialized body
of knowledge that teachers possess? Can
it really be compared to medical or legal
knowledge? The answer is ‘yes and no’
what is consistent about professionals is
that they develop an expertise,
something that they can continually
improve, which comes about through a
combination  of  experience  and
reflection, often aided by further
training. There is much debate about
what teachers actually know about
teaching and learning, but it seems more
accurate to consider that this knowledge
is closer to the understanding of the
artist rather than the scientist. In many
ways, being a teacher has comparisons
with other performance professions such
as actors, dancers and musicians, in that
the majority of their effective work
happens in real time with the equivalent
of an audience. Doctors and lawyers
typically work one-to-one, although
some forms of law do involve courtroom
performance. A good metaphor for the
teacher may be the conductor. The
teacher has a plan and finite resources
but cannot ultimately predict every note
that each musician (pupil) will produce.
A good teacher knows the subject they
are teaching, but, even more importantly,
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knows how to teach it. This can be
called ‘subject pedagogical knowledge’.
This, it is argued, is what makes
teaching a distinct profession.

Where is this body of distinctive
knowledge? Some of it has been
described in ways that mean it can be
written down (such as this book) and to
some extent learnt, so it is in books and
articles from the purely practical to the
highly theoretical. But a great deal of
knowledge exists in teachers’ heads and
one reason why teachers so often seem
to emphasize the practical is that they
feel that is how they have learnt their
craft. This can lead them to be
dismissive of theory and new fangled
ideas. For the beginning teacher, this is
not very helpful. How can you learn
about teaching if the only real way is
through ‘doing it’? Also, how can you
claim to be a professional if you cannot
helpfully describe what you do? Again,
it is important to think of how highly
developed professional language is in
some domains. This language may be
off-putting to the non specialist, but it
allows the professionals to communicate
in an exact and powerful way. Teaching
has very little specialized vocabulary
and in this sense it can be argued that
teaching remains only a semi-profession.

The students answered the question,
“What kind of teacher do you prefer?” in
the following ways:

1. A teacher who knows how to
deal with students, especially
teenagers.

2. Teachers who do not push their
thoughts to the students.

3. Tolerant but responsible teachers.
They also should n ever get mad
and keep a smile on the face.
Sense of humor 1is another
element.

4. Funny but serious.

5. Kind and caring.

6. A teacher who never Ignores
student’s problems.

7. Friendly and active.

8. A teacher who can read students’
minds and wunderstand their
needs.

9. Fair and trustworthy.

Teachers, when considering these
issues, are likely to argue that their
expertise 1is very real indeed and
beginning teachers, struggling to learn
their craft, are going to agree. Donald
Schon famously characterized the best
professionals, including teachers, as
‘reflective’. This conceptualization has
been hugely influential. He argues that
real expertise is demonstrated in the way
that the true professional continually
learns from experience, and adapts
techniques and methods to improve
practice. This is a very attractive notion.
However, another mark of the best
professional development. It is still the
case that very few teachers undertake
long-term  professional development
beyond their initial training, and the
profession does not require it. Perhaps
the introduction of new roles such as the
Advanced Skills teacher hint at other
ways to identify and promote
professional expertise by generating role
models within the teaching force. The
introduction of the Fast Track may also
add prestige and status to the Profession
overall.
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Ultimately, a teacher’s
professionalism is based much more on
knowledge than on some woolly notion
of being nice. Having both sympathy
and empathy for pupils is important, But
it must be a means to insight. This is
especially important in a subject like
English which is a domain where the
personal and issues of identity are in the
foreground. English teachers, compared
to most subject teachers, have a
considerable amount of time with each
of their classes. Their pupils regularly
talk and write abut their actual
experiences and English teachers are
genuinely interested in their personal
reading and viewing habits. In this sense,
English teachers can be considered
especially close to their pupils. Trainees
and NQTs find this proximity part of the
excitement of becoming a teacher, but it
should come with a health warning. A
professional must have high expectations
of all pupils equally and needs to
preserve a degree of detachment or
distance as part of their mode of
working. An element in this does relate
to health and well-being. In order to give
your best, you really need to conserve
energy and emotional integrity; being
overly vulnerable is not in your own or
your pupils’ best interests, especially
because a teacher has so many roles to
operate in any day.

The need of a professional approach

There is no question that trainees are
constantly evaluated for their
professionalism and that these judgments
go beyond the specific statements in the
standards. As mentioned earlier, this
relates essentially to how each trainee

conducts their work in and out of school,
with pupils, parents and colleagues.

As teaching is such a public
activity, it is inevitable that appearance
is a factor. The great majority of schools
place insistent demands on pupils to
follow a strict dress code. For teachers,
there may be nothing written down but
this does not reduce the association
between professional appearance and
professional conduct. Beginning teachers
can only help the way they make a
positive impression by being scrupulous
about fitting in with the school’s
expectations about dress. If this sounds
like a kind of conformity, it is because
that is exactly what it is; trainees’
individualism is best defined through the
excellence of their ideas about teaching.
It is also true to say that no two schools
are exactly alike and that each one has a
culture of its own. Trainees need to be
sensitive to this culture which will
include, for example, non-explicit rules
about the exact degree of formality in
teachers dress and in the way staff and
pupils address each other.

Informal learning and out-of-after-
school activities

Schools in Britain have a long
tradition of extra-curricular activities and
many teachers join the profession with
fond memories of clubs, school plays
and musicals, sports and trips — even
foreign travel —all organized through
their school when they were pupils.
These fond memories are useful as long
as the nostalgia does not mask the reality
of actually organizing a club or a school
trip. The standards expect trainees to
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gain some insight into and experience of
these extra curricular opportunities and
there should be no real shortage of
opportunities to do this.

English is a subject area with its
own longstanding traditions in this area.
Taking pupils to the theatre or the
cinema, to attend a poetry reading, or to
visit a bookshop where a celebrity author
is speaking are all very typical activities
and enrich children’s experiences of
language and literature. Similarly, many
of those events can be organized in
school as special events highlighting
pupils’ own poetry or drama. English
Departments are regularly involved in
the school’s productions, producing the
school magazine and so on. Teachers
will usually say that they especially
enjoy the opportunity to work with
pupils in a more informal way, often
seeing a different side to the pupils, as
indeed so do the pupils see of them. It
can all be great fun, but it does carry
with it extra work and responsibilities,
and worst case scenarios do happen. The
simple theatre trip involves the very real
challenge of getting the tickets, the
money from the pupils, making sure the
coach turns up on time and, most
challenging of all, ensuring that pupils
behave and do not get lost or sick en
route. It is very much to a trainee’s
advantage, then, to take a modest role in
such activities in order to ‘learn the
ropes’ before assuming too much
responsibility.

Conclusion

The trainee teacher has a complex status.
From the moment they begin their
training period, they are expected to fit

with professional norms and
expectations and to be a role model in
this respect, while they grapple with
learning to teach and a range of highly
demanding standards that they may or
may not achieve. If they do not achieve
these standards then, in the interests of
the clients they seek to work with, they
are excluded from the profession they
have worked hard to join. This latter
outcome occurs only rarely, but it must
be there to safeguard the quality of the
profession. It is useful to reflect here on
the care and effort that go into the initial
selection  of trainees and the stress
placed on candidates’ need to have an
understanding of the true nature of
teachers’ work unclouded by
sentimentality or nostalgia.

Accurate selection to teacher
training allows for other professionals to
have high expectations of trainees from
the outset. High expectations still need
to be realistic. Even mature trainees with
other forms of professional experience
find the transition to becoming an
effective teacher extremely demanding.
So both the training and induction
periods are characterized by high
demand but clearly identified support,
with an emphasis on a gradual build-up
of evidence upon which sound
judgments can be made, set against
nationally defined standards. Many of
these standards focus on being a
professional and this chapter has tried to
put the term ‘professional’ into the
spotlight and to examine the range of
ways in which the teacher exemplifies
the true professional. Trainees should
therefore be aware from the outset that
they have a responsibility to learn about
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the particular nature of the profession of
teachers and that they have a
contribution to make to the maintenance
and, over time, the improvement of its
status.
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